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* In the context of the recent international policies

* International Bureau of Education-UNESCO, 2016. Reaching Out to All Learners: A
Resource Pack for Supporting Inclusive Education. IBE-UNESCO, Geneva

« UNESCO, 2017. A Guide for Ensuring Inclusion and Equity in Education. UNESCO, Paris
e United Nations, 2016. General Comment No. 4 (2016), Article 24: Right to Inclusive
Education. UN Committee on the Rights of Persons With Disabilities (CRPD), pp. 1-24

* Inclusive education = a possibility for breaking cultural reproduction and for
redistributing power
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FIGURE7 | Equality vs. equity in the short and long term

In this first image, it is assumed Individuals are given different All three can see the view without
that everyone benefits from the support to make it possible for any support because the cause of
same support. They are being them to have equal access to the inequality was addressed. The
treated equally. view. They are being treated systemic barrier has been

equitably. removed.
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1950s and a very selective system allowed only a minority of the
60s population to attend education, and extremely low levels of
literacy existed.

Through to  an awareness of the selective and discriminatory character
the mid-70s of education, along with an inflow of migrants from the
countries colonised by Portugal (Marques et al., 2007).

Present mainstream schools are expected to ensure equitable,
inclusive education for all children and young people
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eLaw on special
education

esome learners
with
disabilities in
mainstream

eschools should
progressively
adapt to the
needs of
learners

esegregated
settings
created by
parents/ social
movement

%

eFundamental
law on
education

*Right to
education for
all

Special and
mainstream
schools
depending on
level of need

eDecree law
319

*‘Special
Education
Needs’

eIncreased
responsibility
of mainstream
schools —least
restrictive
environment

- 2008

edemocratic &
inclusive
school for
success of all
children

emainstream
accepts all
learners

eInternational
Classification
of Functioning
(ICF)

*SEN vs other
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*2nd generation
inclusive
school

eall learners
have potential,
expectations &
needs met in
mainstream

*no need to
categorise

stiered support
system:
universal,
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additional
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aT University Portuguese policies have progressively moved

it 'l towards inclusive education for all

Kiuppis, F. (2014)
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increasing presence of some learners with disabilities in
mainstream schools (special/inclusive education
movement)

1979

PAONRS

e mainstream schools
are expected to

1986 ensure equitable,
inclusive education
for all children and
young people

an opening of education to children and young people from

lower social economic backgrounds (aiming to achieve
education for all)
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« all learners have their potential, expectations and needs met in mainstream schools regardless of
their personal and/or social situation

* Reject the need to categorize learners - Diversity but:
 Disability (physical, mental, visual, hearing)
» Special Health Needs
» Language (e.g. Using dictionary during exams, Portuguese ‘non mother tongue’ exam)
* “Predictors of school failure”

« Multidisciplinary team
» Awareness raising/ professional development about Inclusive Education
« Who?
» 1 x school cluster leadership
* 1 x Special ed. Teacher
» 3 x teachers (middle leadership)
* 1x psychologist



ines.alves@Glasgow.ac.uk

University

of Glasgow The layers of Inclusive education
in Portugal

1 - Concepts

3 - Structures
and systems

International Bureau of Education-UNESCO. (2016).
Reaching out to all Learners: a Resource Pack for
Supporting Inclusive Education. IBE-UNESCO.

4 - Practices http://inprogressreflections.ibe-
unesco.org/inclusive-education-resource-pack/
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‘enrolment in mainstream
education implies
placement in a mainstream
class, or placement in a
separate special class
within a mainstream
school’ (p.53)

‘enrolment in inclusive
education implies
placement in a mainstream
class in line with the 80%-

time placement
benchmark’ (p. 54)

enrolled in fully separate special
schools, in line with the 80%
placement benchmark (or the most
relevant proxy for this benchmark),
in relation to the whole population
of learners with an official decision
of SEN

Access. Participation? Success?
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B Belgium (F) 80.72
Bulgaria 99.45
Cyprus 98.58
Czech Republic 96.76
Estonia 95.38
Finland 95.46
Germany 96.91
France 98.61
Greece 97.94

Bulgaria 99.47
Cyprus 99.85
Czech Republic 97.39
Estonia 97.37
Finland 99.27
France 99.42
Greece 99.05
Hungary 91.95
Iceland 99.63 flungary. 8947

Ireland 97.70 Iceland 98.74

Ireland 97.04
Italy 99.95
Latvia 96.14
Lithuania 98.57

Latvia 96.51
Lithuania 98.90
Luxembourg 99.64
Malta 99.47
Netherlands 96.80
Norway 99.78
Poland 98.41
Portugal 99.89
Serbia 99.19
Slovakia 95.78
Slovenia 97.73
Spain 99.43
Sweden 99.09
Switzerland 98.04
UK (England) 98.66
UK (N. Ireland) 99.80
UK (Scotland) 99.14
UK (Wales) 97.34
Total average (31) 98.49

Luxembourg 99.25
Malta 99.47
Netherlands 96.80
Norway 99.36
Poland 98.41
Portugal 98.88 <:|
Serbia 99.19
Slovakia 93.81
Slovenia 97.46
Spain 99.28
Sweden 99.09
Switzerland 96.14
UK (England) 98.43

UK (N. Ireland) 98.98
UK (Scotland) 98.62
Total average (31) 97.83

Italy 99.95

Figure 33. Enrolment rate in inclusive education,
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Bulgaria 17.83
Czech Republic 25.56

Estonia 35.68

Finland 9.80

France 17.23

Germany 56.61

Greece 15.28

Iceland 2.40
Ireland 11.03
Italy 0.88

Latvia 48.44
Lithuania 8.15

Luxembourg 23.64

Malta 5.35
Netherlands 100.00

Norway 2.83
Poland 40.43
Portugal 1.50
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Slovakia 24.23
Slovenia 22.61

Spain 15.40

Sweden 88.79

Switzerland 50.77

UK (England) 44.63

UK (N. Ireland) 27.84

B uk(scotiand) 3.43

UK (Wales) 30.38

Total average (29) 30.24

Figure 73. Percentage of learners with an official
decision of SEN in special schools, based on the
population of learners with an official decision of
SEN (%)
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